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The f indings of the teacher on teaching vocabulary in schools that vocabulary instruction does lead
to gains in comprehension, but that methods must be appropriate to the age and ability of the reader. Using
both indirect and direct teaching methods to build pupils’ oral and reading vocabularies should be a part
of a balanced reading program. Indirect methods would include read-alouds, shared reading and writing
experiences, and independent reading. Direct teaching of vocabulary should respond to the needs of the
pupils and should actively engage them in the process (National Reading Panel, 2000).
A very ef f ective way to expose children to literate vocabulary is to read to them f rom storybooks,
especially when the reading is accompanied with discussion. Authors of good children’s literature have
always f ound ways to talk “over children’s heads” — using big words and other aspects of literate
language — without decreasing children’s interest or enjoyment.
We know that the volume of pupils’ reading is strongly related to their vocabulary knowledge. Pupils
learn new words by encountering them in text, either through their own reading or by being read to.
Increasing the opportunities f or such encounters improves pupils’ vocabulary knowledge, which, in turn,
improves their ability to read more and more complex text. In short, the single most important thing you can
do to improve pupils’ vocabularies is to get them to read more.
We can encourage wide reading f or improving vocabulary range in a number of ways. We might, f or
example, recommend or provide lists of books f or our pupils to read outside of class, and make time in class
f or pupils to discuss what they have read. We can set aside a time each day f or independent reading.
In addition, of course, we can model the value we place on reading as they read, by telling pupils about the
books we are reading.
In the past, vocabulary instruction most of ten consisted of learning lists of words and def initions (with
a test on Friday). We now know that such instruction is of limited value, particularly in improving pupils’
reading comprehension. Pupils need to know how a word f unctions in various contexts. Theref ore,
instructional methods that provide pupils with both def initional and contextual inf ormation do improve
comprehension, and do so signif icantly.
We know that, vocabulary is one of the aspects of the language to be taught in school. The problem
is what words and idioms pupils should retain. It is evident that the number of words should be limited
because pupils here only 2-4 periods a week; the size of the group is not small enough to provide each pupil
with practice in speaking; schools are not yet equipped with special laboratories f or individual language
learning. T he number of words pupils should acquire in school depends wholly on the syllabus requirements.
T he words selected may be grouped under the f ollowing two classes as being authenticity:
— Words that we talk with or f orm (structural) words which make up the f orm (structure) of the
language.
— Words that we talk about or content words.
In teaching vocabulary practical needs, both structural words and content words are of great
importance. That is why they are included in the vocabulary minimum. The selection of the vocabulary
although important is not the teacher’s chief concern. It is only the “what” of teaching and is usually
prescribed f or him by textbooks and study guides he uses. In teaching vocabulary practical needs, both
structural words and content words are of great importance. That is why they are included in the vocabulary
minimum. The selection of the vocabulary although important is not the teacher’s chief concern. It is only the

“what” of teaching and is usually prescribed f or him by textbooks and study guides he uses.
On teaching vocabulary we some techniques as f or teaching pupils the pronunciation and spelling
of a word are as f ollows:
1) pure of conscious imitation;
2) analogy;
3) transcription;
4) rules of reading.
So, I’d like to mention that teaching vocabulary in schools makes an important responsibility on us.
As a teacher, we should f ollow all the teaching vocabulary strategies and criterias f or achieving good results
at the end of our lessons. Word meanings are best learned through conceptual development. This approach
stresses in-depth understanding as opposed to surf ace understanding. Existing concepts can be used
as a basis f or acquiring new concepts.
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